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Continued focus on PGR tracking changes since 1994
Expansion of synergies between UK and Irish HEIs in the
support and approaches to doctoral education

Reflect on findings, predictions and policy changes from
2015 report

Strategic ambitions and institutional vision

Key areas investigated:

Existence of Graduate School/Doctoral College (or other
discrete structure);

Remit;

Strategic priorities and KPIs;

Growth in PGR;

EDI policy and priorities

https://ukcge.ac.uk/assets/resources/Structures-and-Strategy-in-
Doctoral-Education-Smith-McGloin-Wynne-UKCGE-2022.pdf
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Headline results: Structures — hame and

Percentage of
institutions with a
structure supporting
doctoral education

38%

position in the organisation

75%

2021
Survey
excluding

specialist
colleges

80%

Organisational Scope

Cross faculty: 2.5%
-‘\‘—,\“

School: 5%
““\-.\“
Cross disdplinar_y: 1%

Department: 6% »

Faculty: 2% -—/

Other: 2.5%

Institutional:

81%

Structural Types 2021

Doctoral

Graduarte School: College: 23%
34%

{ ’cr 30%

Doctoral School: 8%

Doctoral
Academy: 5%




Remit— who is in and who is out?

ECR support up from
100% support PGRs, 41% support 1 (y
ECRs, and 27% support research staff. 7 0

UK Irish

.. . ... Total

institutions institutions
Doctoral . .
candidaes 113 (100%) 10 (100%) 123
Masters by
research 79 (70%) 6 (60%) 85
students
Taught
masters 10 (9%) 2 (20%) 12
students
Early career .
researchers 46 (41%) 4 (40% 50
All research o (27%) (s0%)
staff 3077 43407 34
Other 11 (10%) 1(10%) 12

Table 6: Which of the following groups fall within the remit of
this organisational structure? (n=123)

Only 9% support PGT students - a
significant fall since 2015.




FTE of support in Graduate
Schools

* No relationship between
number PGR and the FTE of
GS support

Number of FTE staff
Largest number of FTE were

because there was a more
integrated larger support
infrastructure, smaller

I
i numbers of FTE was when
z
e | s
]

Number of PGR registered by
HESA/HEA Ireland

501-1000

-

4
2001-3000 __ 2
3001-4000 -- !

support was dispersed
across the institution

Table 7: How many full-time cquivalcnt staff are cmployed within this organisational structure? (n=74)




Strategic

Priorities

Top 5 Priorities

Health and Wellbeing of doctoral candidates
Student satisfaction

Career development of doctoral candidates
Improving quality of supervision

Funding of doctoral education

75%
74%
72%
68%

61%



Most common activities with high level of
involvement from Graduate Schools were:

92% Representing Doctoral issues within the Institution

92% Improving the PGR experience

89% gathering opinions of PGR

84% Training and development of Supervisors

81% Generic skills training

77% progression — submission and completion



Measurables to evaluate Doctoral Education

Top 5 measurables to evaluate Doctoral
Education (marked as always or usually)

Submission rates
PGR satisfaction through PRES

Completions rates

PGR satisfaction through internal survey

Diversity of doctoral education

92%
89%
85%
72%

49%

Respondents were asked to
consider to what extent a range
of indicators were used to
evaluate doctoral education in
their institution.



E qu lty’ D |V.e .rS lty Raising awareness of postgraduate opportunities o

an d | NC | USIVI ty among widening participation undergraduates >4%

* 84% of respondents indicate the Targeted funding opportunities
EDI considerations are used in

decision making
Pre-enrolment bridging activities 22%
Embedded in the ways of

working rather than a strategic
priority in their own right None 18%

Data collected to support EDI
varies across institutions and Other 18%
metrics across protected

characteristics utilized for
different purposes (refer to page
51 for more detailed data)

Table 13: Measures implemented over the past five years to
support equality, diversity and inclusion in doctoral education.

(n=74)




Growing the PGR community

Growing doctoral pnpulatinn thrnugh dcvclnpmcnt of:

New programmes
Campus-based programmes
Professional Doctorates
Distance programmes

Cotutelle and dual award programmes

52.1%
47.9%
46.5%
42.3%
37-1%

Growing PGR Numbers

Want to grow their doctoral
population over the next 5-10 years.

0/ Indicated an intention to also
43%

increase MRes registrations.

Where the percentage increase was s]_:!tciﬁcd, the mean average increase

for the doctoral pcrpulati::ln was 53% (over 5 ycars) and 30% for MRes.







Figure 2: Organisation of doctoral education

Doctoral education is organised in programmes with specific elements such
as taught courses, milestones, mobility options etc.

Doctoral education is managed through an organisational unit doctoral
school, which oversees the development of programmes, ensures guality,
develops regulations and guidelines, etc.

Doctoral education is managed through an inter-organisational unit
(e.g. university consortium, cross-institutional doctoral school).

8% 5% 14%

19% 6% 13%

34% 33% 19% 7%

L T . . e 4%
Doctoral education is led by individual supervisors with no |nst|tut|t?nal 64% 15% 10%
oversight
0 20 40 60 80 100
B Notatall B To a small extent I To some extent To a great extent I Always

Source: Hasgall, A., Saenen, B., Borrell-Damian, L., et al. (2019)



Figure 20: Strategic priorities
To what extent are the following issues currently considered a strategic priority in doctoral education within your institution?

Funding of doctoral education

Research ethics

Attracting doctoral candidates from abroad

Career development of doctoral candidates

Cender equality

Open Access / Open Science

Health/wellbeing of doctoral candidates

Increasing the number of doctoral candidates
University-business cooperation within doctoral education

Societal engagement of doctoral candidates

0 20 40 60 80 100

B Notatall [ Toasmallextent | Tosomeextent [ Toagreat extent

Source: Hasgall, A., Saenen, B., Borrell-Damian, L., et al. (2019)



Figure 22: Indicators used for assessment
In your institution, to what extent are the following aspects/criteria used to assess/evaluate doctoral education?

Academic publications by doctoral candidates

Completion rates of doctoral candidates

Staff qualifications

Satisfaction of doctoral candidates

Qualitative indicators (e.g. peer review, evaluation committees)
Level of internationalisation

Level of competitive funding received

Careers of doctoral graduates

Relevance for society

Relevance for the economy

B Notatall [l Toasmallextent [l Tosomeextent | Toagreatextent [l Always

Source: Hasgall, A., Saenen, B., Borrell-Damian, L., et al. (2019)



Figure 12: Institutional priorities

Which of the following topics are a priority in the area of doctoral education at your institution?

Number of respondents: 134-137/138

Quality of Supervision

Research Ethics and Integrity

Enabling own doctoral candidates to
gain international experience

Funding of doctoral candidates
Collaboration with other universities
Research Assessment

Equality and Diversity

Participation in European
Framework Programmes

FAIR Data and Research Data Management
Attracting doctoral candidates from abroad
Open Science

Mental Health and Wellbeing

| Very high priority

64%

54%

47%

40%

38%

37%

35%

34%

29%

27%

27%

27%

44%

B High priority

Low priority

! No priority

Source: Hasgall, A. & Peneoasu, A. (2022)



Figure 13: Top priorities
Please identify which of the following topics you consider most important for doctoral education at your
institution. Please indicate max. 3-4.

Quality of Supervision 54%

Funding of doctoral candidates

Enabling own doctoral candidates to gain
international experience

Research Ethics and Integrity

Attracting doctoral candidates from abroad
Collaboration with other universities
Collaboration with non-university partners
Mental Health and Wellbeing
Co-tutelles/Joint doctorates

Supporting postdoctoral researchers
Equality and Diversity

Open Science

Research Assessment

Participation in European Framework Programmes
Digitalisation

Societal Engagement

Sustainable Development Goals

Funding of doctoral schools

FAIR Data and Research Data Management

Collaboration with other services (communication,
career support, IT services) within the university

Science Communication
Entrepreneurship

Innovation Ecosystems
Citizen Science

Green Transformation

Source: Hasgall, A. & Peneoasu, A. (2022)



Synergies across the three surveys show:

g Greater emphasis on the doctoral candidate experience

Q Quality of the doctorate

M

Quality of research supervision and emphasis on training

®

Alignment with broader policy such as EDI and Health and Wellbeing

Career Development

il Specific institutional structure



Completion times and rates

5 OF MOTe years . 4%

4 years or more o
but less than 5 _ 36'6
3 years or more o

but less than 4 _ 3%

Less than 3 years 0%

Figure 8: In your institution how long do your graduates
on average take to complete their full-time doctoral studies
(ycars)?

——

5 years

ssyars [N -

wers I -
3.5 years I

TN

Figure 8a: For comparison: excerpt from EUA-CDE Doctoral
Education in Europe today: approaches and institutional structures

(2019) “In your institution how long do your graduates on
average take to complete their full-time doctoral studies
(years)?” (Reproduced with kind permission from EUA-CDE)



Completion times and rates

Increased— 17%
Decreased— 44%

Remained Stable—
39%

Figure 9: Compared to ten years ago, in your institution has
the average time to complete a doctoral programme, decreased,
remained stable or increased?

Increased— 15%

Remained
Stable— 42%

Decreased— 43%

Figure 9a: For comparison: excerpt from EUA-CDE Doctoral
Education in Europe today: approaches and institutional structures

(2019) “Compared to ten years ago, in your institution has the
average time to complete a doctoral programme, decreased,
remained stable or increased?” (Reproduced with kind
permission from EUA-CDE)






* Broadening of the
type of doctorate

* Equity and inclusion
in doctoral education

* Funding

* Emerging and future
policy

e Part time doctoral
candidates
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